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Introduction: 

English language holds a strong place in the globalised 21st century as lingua franca.  

It has been a popular choice for transnational communication for decades. As a result of British 

colonization and contact with other languages, scores of localized varieties of English language 

have grown in various parts of the world.  The notion World Englishes emerged during the 

1960s (Kachru, 1965). Since then, this notion is researched in diverse sociolinguistic contexts 

The new globalized world has seen an unprecedented growth and spread of English language. 

English language is spoken by, approximately, 2 billion people as a native or second or foreign 

language and this number has increased at a rapid rate in the last half century (Crystal, 2008). 

Due to its popularity as global common language, English is the fastest growing language in 

the world and the number of second/foreign language speakers of English has outnumbered the 

native speaker.  

The deep penetration of English language in various domains has made it impossible to 

standardize the language. The concept of World Englishes has substantial bearing on English 

language teaching.  Superdiversity of linguistic and cultural background of 21st century 

students have given a boom to this notion in recent decades and this helped in identifying of 

the localized varieties of English in global educational context. The legitimacy of World 

Englishes in educational context still remains unclear as language is still perceived a unilingual 

entity. The World Englishes concept has led to a new paradigm shift in the field of English 

language teaching and has offered new perspectives to meet the demands of modernized and 

globalised 21st century. This idea has set off accelerated research with implication to pedagogy 

in order to break the ‘native speaker norms’ assumptions. 

English as Global Lingua Franca 

The term lingua Franca was originally used during the 19th century that referred to the 

common trade language and later referred to a common language used by people from different 

linguistic background. English is used as a global lingua franca but with a range of varieties as 

non-native speaker population has outnumbered the population of native speakers. 

Many European languages had been proposed to be simplified and standardized for the 

international and cross-cultural communication during the 1900s. English has naturally risen 

as a global language and a positive development in 21st century” (Kachru,1983:51). English 

language has a wide range of varieties and it is a challenge in promoting a standard variety of 

English as a global language. Quirk (1985) proposes, ‘Nuclear English’, a standard variety of 
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English based on the native speaker norms will guarantee intelligibility. English as lingua 

franca is used by people who do not share a common first language. 

The globalisation faces an inevitable communication challenge and English as lingua 

franca aids with this issue.  But the sustainability of ethnolinguistic identities of the local 

culture of diverse group of people faces major crisis as a consequence of English as lingua 

franca.  Maintaining English as lingua franca without it taking political advantage over 

minoritized languages and maintaining stability for efficient communication with multiple 

varieties of English are inevitable and hard to tackle problems. This has positioned, English as 

a common default language for international communication, an element of argument and 

debate over many decades. Many researches aim to acquire legitimization to the localised 

varieties of English by taking the prevailing attitudes and political influences into consideration   

Conceptual Models of World Englishes 

Many models have been proposed over time to categorize the spread of English 

language and mainly classify Englishes into 3 groups - English as native language, English as 

second language and English as foreign language.  

Kachru’s Three Concentric Circle model used to be one of the most dynamic models 

of English language that altered perspectives of English globally. This model represents “the 

type of spread, the patterns of acquisition and the functional domains in which English is used 

across cultures and languages” (Kachru, 1985:12) of English language in three segments – the 

Inner Circle, The Outer Circle and the Expanding Circle 

                                    

 

Figure 1   The concentric circle model. [Adapted from Kachru (1997). 
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The Inner Circle represents the countries like USA, UK, New Zealand and Australia, 

where English is the native or first language. They are the norm-providers as the norms were 

originally shaped and spread across the world in the first diaspora. They are the cultural and 

linguistic bases for English language.  

The outer Circle represents the countries such as India, Singapore which were former 

colonies of native English-speaking countries. English is used as a second language in these 

countries where the norms are developed. It is often used as the official language in socio-

political context and educational as well. English spoken in the outer circle countries are the 

institutionalised varieties of English. 

The Expanding circle represents countries such as China, Egypt and Japan use English 

as foreign language majorly for transnational communication. They are regarded as norm-

dependent countries which uses the performance varieties of English. 

Though Kachru’s model, one of the influential models of English language, is criticized 

for its oversimplification in diffusing countries into three circles and its conflict with linguistic 

reality. It is claimed that the expanding circle countries and its role is underestimated in 

Kachru’s model as it refers only to national varieties. 

Dynamic Model (Schneider, 2007) offers a detailed historical model of World 

Englishes.  Schneider categorizes the postcolonial Englishes into 5 broad phases. He states that 

all the varieties of English were developed overseas under different historical circumstances. 

 

 

Figure 2: Dynamic model of Postcolonial English (adapted from Schineider, 2007) 

In the Foundation Stage, English is introduced in a non-native area but the natives and 

non-natives lived as distinct communities with distinct cultural and linguistic identities. During 

the Exonormative Stabilisation stage, English is widely used among the non-native but within 

limited domain such as administration and academia. A localised variety of English is 

developed after the slow diminishment of the original cultural and linguistic identity. This stage 

is called Nativization. he localised variety of English transforms into a territory cultural identity 

at the Endonormative Stabilisation stage. The Final stage is called Differentiation in which the 

localised variety of English goes through an internal variation process. During this process, 

communities living in different location develop their own dialect of this nativized variety of 

English. Though the Dynamic model adapts the historical approach similar to Kachru’s model, 

it also considers the political and cultural elements under which the varieties are developed. 

Phillipson’s (1992) Linguistic Imperialism hypothesis is one of the influential studies 

as it highlights the political inequalities found in the spread of English in the global community. 

He argues that the spread of English as global language was orchestrated by the inner circle 

countries with their own political and economic agenda. 

World Englishes and its implications for English language teaching 
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The landscape of English language teaching has transformed globally as the very 

foundations and assumptions of language and language teaching have been reimagined, and 

new ideologies and pedagogies are developed to address the need of rising generation of 

globalised 21st century. There has always been a tension between the use of standard and 

localised varieties of English but communication has become superdiverse, fluid and flexible 

in the modernized world. Thus, we are witnessing a paradigm shift in English language 

teaching as there is a growing desire for acceptance of other nativized varieties of English. 

Most models of English language teaching are based on the norms of the ‘Inner Circle 

Englishes’. But the heterogeneousness of World Englishes calls for plurilingual pedagogies in 

English language teaching that challenges the conventional monolingual alignment in language 

teaching. These pedagogies could fix the imbalance between ‘The standard Englishes norm’ 

and the linguistic reality and requirements.  

The linguistic reality of English language is that it has got a broad range of varieties 

and dialects because of its ability to adapt and evolve. English is no longer owned only by the 

natives but is the Global Common Language of all English speakers. Localised varieties of 

English were developed by incorporating local cultural features and prolonged contact with 

local languages. English language has become a crucial skill for communication in global 

medium and thus it has taken strong foot in academia.  English language in academia has 

conventionally been promoted based on the native speaker norms. The British and American 

standard English varieties are often followed in teaching English as second language or foreign 

language. Smith (1976) argues that English as lingua franca should be conceptualised as 

multiple varieties of English used by people of diverse culture and language and no longer as 

one international standard variety. English, when used by people of diverse culture and 

linguistic background, new varieties emerge but do not affect the intelligibility of the 

communication as it naturally repairs the linguistic redundancies and anomalies. 

The standard variety of English was generally considered the language of power and 

prestige. But this attitude is widely changing and there are rising voices favouring other 

nativized varieties of English to be recognized as legitimate. The standard form models 

misguide students in lingua franca situations in English as there is a gap between the linguistic 

reality and standard form instruction of English as second/foreign language. Educators must be 

aware of the practical usage of non-native variant of English language or interlanguage 

innovations or errors that occur in it to determine the acceptable language practice. Programs 

or courses that offer knowledge and awareness of current landscape of English language to 

language teachers as part of their training should be encouraged.  

World Englishes have no real rules as the localised varieties were developed at different 

stages and they are constantly being reinvented. World Englishes can be pedagogically 

supportive as it relates the students with their ethnic identity and make learning more 

meaningful. ELT settings have, always if not often, sided with the use of standard variety as 

primary reference in teaching English language as second/foreign language. Errors made are 

often hyped and usage of local varieties are condemned and this lead only to academic and 

employment failure. The choice of English varieties for ELT purposes allows the learners and 

ELT educators to focus on communicative effectiveness. 

English in lingua franca situations occur in different socio-cultural contexts. Usages in 

such contexts such as idiomatic expressions, which are not found in the native or standardized 
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English form, should not be labelled ‘errors’ and frowned upon rather must be legitimized. 

Forcing the students to maintain the norms of the standard English variety and expecting them 

to elevate to the native standards only ends with self-identity crisis.  This language awareness 

of cross-cultural variation is highly beneficial to all English language learners. It increases the 

learner’s or speaker’s confidence in their ability to communicate in English. It is the high time 

to review our approaches towards English language teaching that incorporates the World 

Englishes notion due to its increasing popularity and acceptance globally. 

Conclusion 

World Englishes compels the educators to rethink the conventional models of English 

language teaching in this contemporary global community. Sensitivity towards diverse cultural 

and languages, and of the non-native variants of English in education will strengthen the status 

of English as global lingua franca. English language teaching, both as second language and 

foreign language, must encourage students to develop, negotiate and adapt strategies to 

improve their communicative competence. Incorporating World Englishes in ELT is fairly a 

recent research interest and there is an increased awareness in conceptualizing ELT based on 

this notion. This notion seems to challenge the conventional ELT ideologies and practices. 

Though we have wide varieties of English to choose beyond the traditional standard variety of 

English, the choice of the variety as the primary instructional model is entirely based on the 

student’s need and learning goals and the attitudes of the users. This view could help us redefine 

the concepts of English language teaching and language ecology. World Englishes could act as 

an effective tool in ELT which might expand the student’s communicative potential and let 

them embrace diversity of the real world.  
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